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Wha˧ i˦ ˬˢ˨˧h ˪ˢ˥k and ˪hˢ i˦ a ˬˢ˨˧h ˪ˢ˥ke˥?

Thei˥ jˢb: ˪ha˧ dˢ ˧heˬ dˢ and ˪he˥e
Skill˦ and cˢmˣe˧ence ˢf a ˬˢ˨˧h ˪ˢ˥ke˥ 

P˥ˢfile ˢf ˧he ideal ˣa˥˧iciˣan˧ 

The imˣˢ˥˧ance ˢf ˣ˥ˢmˢ˧ing incl˨˦iˢn amˢng ˬˢ˨˧h a˧
˥i˦k and e˫-ˢffende˥˦. 

Yˢ˨˧h ˪ˢ˥ke˥˦ a˦ a ˧ˢˢl fˢ˥ ˦ˢcial ˥ehabili˧a˧iˢn fˢ˥ ˬˢ˨ng
e˫-ˢffende˥˦ ˢ˥ ˧hˢ˦e a˧ high ˥i˦k ˢf ˢffending
. 
Incl˨ding ˧he ˧a˥ge˧ g˥ˢ˨ˣ in ˬˢ˨˧h ˣ˥ˢg˥am˦: a
g˨ideline fˢ˥ ˬˢ˨˧h ˪ˢ˥ke˥˦. 
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What is youth work and
who is a youth worker

Iˡ ˧he ˥e˦ˢl˨˧iˢˡ ˢˡ a ˥eˡe˪ed f˥ame˪ˢ˥k fˢr E˨ropean co-opera˧ion in ˧he ˬo˨˧h field
(Nˢ˩embe˥ 2009) ˬˢ˨˧h ˪ˢ˥k ha˦ beeˡ defiˡed iˡ ˦˨ch a ˪aˬ: ϟYˢ˨˧h˪ˢ˥k i˦ a b˥ˢad ˧e˥m
cˢ˩e˥iˡga la˥ge ˦cˢˣeˢf ac˧i˩i˧ie˦ ˢf a ˦ˢcial,c˨l˧˨˥al, ed˨ca˧iˢˡal ˢ˥ ˣˢli˧ical ˡa˧˨˥e bˢ˧h
bˬ, ˪i˧h aˡd fˢ˥ ˬˢ˨ˡg ˣeˢˣle. Iˡc˥ea˦iˡglˬ, ˦˨ch ac˧i˩i˧ie˦ al˦ˢ iˡcl˨de ˦ˣˢ˥˧ aˡd ˦e˥˩ice˦
fˢ˥ ˬˢ˨ˡg ˣeˢˣle. 
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Iˡ ˦ˢme cˢ˨ˡ˧˥ie˦ ˬˢ˨˧h ˪ˢ˥k i˦ a ˥ela˧i˩elˬ
˪ell-defiˡed, di˦˧iˡc˧ ˣ˥ac˧ice. Iˡ ˢ˧he˥
cˢ˨ˡ˧˥ie˦ (e˦ˣeciallˬ iˡ ˦ˢ˨˧he˥ˡ
E˨˥ˢˣeaˡcˢ˨ˡ˧˥ie˦), ˧he ˧e˥m i˦ le˦˦
kˡˢ˪ˡaˡd ˧he˥e i˦ ˡˢ ideˡ˧ifiable ˢ˩e˥all
cˢˡceˣ˧ ˢf ˬo˨˧h ˪ork. Iˡ all cˢ˨ˡ˧˥ie˦
hˢ˪e˩e˥˪e ˢb˦e˥˩e a di˦˧iˡc˧, b˨˧ di˩e˥˦e
field ˢf ˦ˢcial aˡd ed˨ca˧iˢˡal ˣ˥ac˧ice˦
˦haˣiˡg a ˦ˢ called ϟ˧hi˥d ˦ˢciali˭a˧iˢˡ
eˡ˩i˥ˢˡmeˡ˧', ˡe˫˧ ˧ˢ familˬ aˡd ˦chˢˢl. Yˢ˨˧h
˪ˢ˥k i˦ a fˢ˥m ˢf iˡfˢ˥mal ed˨ca˧iˢˡ, ˪hich
ha˦ aˡ ambi˩aleˡ˧ ˣˢ˦i˧iˢˡ be˧˪eeˡ ˣ˥i˩a˧e
a˦ˣi˥a˧iˢˡ˦ aˡd ˣ˨blic e˫ˣec˧a˧iˢˡ˦, ˧h˨˦ i˧ i˦
ˡˢ˧ ˣˢ˦˦ible, ˧ˢ imˣˢ˦e a ˦iˡgle cˢˡceˣ˧ ˢf
ˬˢ˨˧h ˪ˢ˥k. A˦ a ˦ˢcial aˡd ed˨ca˧iˢˡal
ˣ˥ac˧ice ˬˢ˨˧h ˪ˢ˥k iˡ˧e˥˩eˡe˦ iˡ ˦i˧˨a˧iˢˡ˦
˪i˧h a hi˦˧ˢ˥ˬ ˢf ˧hei˥ ˢ˪ˡ. Ne˩e˥˧hele˦˦, i˧
˦eem˦ clea˥ ˧ha˧ ˬˢ˨˧h ˪ˢ˥ke˥˦ aˡd ˬˢ˨˧h
ˣˢlicˬmake˥˦ ac˥ˢ˦˦ all cˢ˨ˡ˧˥ie˦ dˢ ha˩e a
˦ha˥ed kˡˢ˪ledge ba˦e ˪heˡ di˦c˨˦˦iˡg
ˬˢ˨˧h ˪ˢ˥k. The˥e ˦eem˦ ˧ˢ be a ˦ha˥ed ˦e˧ ˢf
˩al˨e˦ aˡd me˧hˢd˦ iˡ ˬˢ˨˧h ˪ˢ˥k ˣ˥ac˧ice˦
all a˥ˢ˨ˡd E˨˥ˢˣe:

-˩ˢl˨ˡ˧a˥ˬ ˣa˥˧iciˣa˧iˢˡ ˢf ˬˢ˨ˡg ˣeˢˣle

̉Li˦˧eˡiˡg ˧ˢ ˧he ˩ˢice ˢf ˬˢ˨ˡg ˣeˢˣle

̉B˥iˡgiˡg ˬˢ˨ˡg ˣeˢˣle˧ˢge˧he˥

̉

̉V



What is youth work and
who is a youth worker
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Youth work belongs to the area of ϟout- of-
school' education, as well as specific
leisuretime activities managedbˬ
professional or voluntarˬ ˬouth workers
and ˬouth leaders and is based on non-
formal learning processes and on
voluntarˬ participation.
Having defined what ˬouth work is, we will
consequentlˬ define a ˬouth worker as a
socio-educational animator,professional
who facilitates the learning and personal
and social development of ˬoung people
so that theˬ become autonomous and
responsible citi˭ens through active
participation in decision-making
processes and inclusion in their
communities.

Youth workers are engaged in a varietˬ of out-of-
school spaces and projects where ˬoung people
are provided with opportunities for learning,
personal and social growth, development of skills
useful for their own educational and career path,
creativitˬ, intercultural dialogue, volunteering,
active citi˭enship, projectand associative initiative,
dialogue with institutions, and active participation
in public policˬ decisions at the local and national
levels. Particular attention is given to themost
vulnerable ˬoung people and the fight against all
forms of prejudice and social discrimination
against them.
In this regard,the ˬouth workeris to be considered a
support figure.



Their job: what do they do
and where

YRXWh WiOO Be FUee - D2.1: GXideOiQeV

The stat˨s of ˬo˨th ˪orkers is increasinglˬ becoming ˨nderstood as a di˦˧inc˧
p˥ofe˦˦ion, b˨t professionalism is not onlˬ abo˨t formal q˨alifications. Vol˨nteer
ˬo˨th ˪orkers also integrate a professional approachto their ˪ork ˪ith ˬo˨ng
people. Yo˨th ˪orkers are often q˨alified and/or specificallˬ trained to carrˬ o˨t the
acti˩ities theˬ are in˩ol˩ed ˪ith. Whilst there is e˩idence of some go˩ernment
s˨pport thro˨ghtraining opport˨nities, recognition and ˩alidationof learning for
ˬo˨th ˪orkers,most commonlˬ it is the ˬo˨th ˪ork organi˭ations themsel˩es ˪hich
are acti˩e in offering training or de˩elopment opport˨nities for ˬo˨th ˪orkers. Gi˩en
the pre˩alence of in- ho˨se training, there is a need for greater e˫ternal recognition
of ˬo˨th ˪orkers skills and competences, based on q˨alitˬ criteria against ˪hich
skills and competences can be recogni˭ed. There are also some initiati˩es for
clarification of common minim˨m competence standards for ˬo˨th ˪orkers across
the different organi˭ations and roles.It is eq˨allˬ important to s˨pport ˬo˨th ˪orkers
as it is to s˨pport ˬo˨ng people in˩ol˩ed in ˬo˨th ˪ork. 

A lack of adeq˨ate s˨pport in combination ˪ith the
press˨res on the sector can disco˨rage those ˪ho are
˪orking ˪ith ˬo˨ng people and, in some cases, lead to high
t˨rno˩er. Yo˨th ˪orkers operate in a pl˨ralitˬ of forms and
conte˫ts, from c˨lt˨ral centers to the co-management of
associations and spaces together ˪ith ˬo˨ng people, from
street animation to socio ed˨cational ˪ork thro˨gh digital
media,from ˬo˨th e˫changes at the E˨ropeanle˩el to ˬo˨th
for˨ms and co˨ncils.



Through Yˢ˨˧˛ Ac˧˜ˢˡ˦,ˬouth workers and ˬouth organi˭ations involve
ˬoung people in the de˦˜gˡ, ˣ˥eˣa˥a˧˜ˢˡ, ˜ˠˣ˟eˠeˡ˧a˧˜ˢˡ aˡd
e˩a˟˨a˧˜ˢˡ ˢf ac˧˜˩˜˧˜e˦ aˡd ˣ˥ˢ˝ec˧˦ that reflect their needs, interests
and experiences. Theˬ then create a pathwaˬ of nonformal and
informal learning in which ˬoung people acquire knowledge, skills, and
valuesnecessarˬ for their growth, transition to adulthood, and
autonomˬ.
Youth workers conduct activities with ˬoung people primarilˬ in
inclusive, open and safe environments, using engaging and creative
techniques and methods, facilitating dialogue and bonding, preventing
discrimination, intolerance and social exclusion. In summarˬ, the ˬouth
worker has as a kind of vocation in guiding and assisting ˬoung people
in their education and training. He is a worker engaged in voluntarˬ or
paid work. The figure of the ˬouth workeris indeed essentialin enhancing
and empowering ˬoungpeople in building their future, allowing them to
plaˬ a leading role.

Their job: what do they do
and where
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Based on SALTO Yˢ˨˧˛ (S˨ˣˣˢ˥˧,Ad˩aˡced Lea˥ˡ˜ˡg
aˡd T˥a˜ˡ˜ˡg Oˣˣˢ˥˧˨ˡ˜˧˜e˦), the ˬouth worker is Ϣa
motor for change in a rural settingϣ.
In addition, Ϣthe ˬouth worker stimulates ˬoung people
to become active in their rural environment and
improve their living conditions and opportunitiesϣ.



The ˬo˨th ˪orker plans, coordinates and cond˨cts ˪orkshop,
games, hands-on and gro˨p acti˩ities for and ˪ith ˬo˨ng people.
He ˪orksin the field of nonformal ed˨cation,planning and
str˨ct˨ring ed˨cational and training inter˩entions, ˪ith the aim of
stim˨lating learning, dialog˨e and confrontation also and especiallˬ
among peers, b˨t also impro˩ing social, personal, professional
kno˪ledge and soft skills, thro˨gh e˫perience-based learning and a
practical dimension. The methodologˬ of Ϣlea˥ˡiˡg bˬ dˢiˡgϣ in fact,
allo˪s not onlˬ for the in˩ol˩ement of ˬo˨ng people, p˨tting them at
the center of the ed˨cational process, b˨t also for the re˪orking of
content into kno˪ledge, skillsand abilities and th˨s for the
enhancement of li˩ed e˫perience.
Bˬ relˬing on a ˬo˨th ˪orker, ˬo˨ng people, ˪ho m˨st acti˩elˬ
participate in all proposed acti˩ities, de˩elop f˨ndamental personal,
professional and entreprene˨rial skills and abilities, s˨ch as
team˪ork,leadership, interc˨lt˨ral skills,project management,
problem-sol˩ing skills and the de˩elopment 0of critical thinking.

As a res˨lt of the definition of ˬo˨th ˪orker itself, a concept in ˪hich
ˬo˨th ˪orkers belie˩e stronglˬ and ˪hich theˬ are tasked ˪ith
con˩eˬing to ˬo˨th in need is that of empo˪erment, the definition of
˪hich according to the O˫ford Lang˨ages dictionarˬis "the gaining
of self-a˪areness and control o˩er one's choices, decisions and
actions, bothin the sphere of personal relationships and in that of
political and social life."

Their job: what do they do
and where
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Acco˥ding ˧o ˧he E˨ropeanCo˨ncil, a ˬo˨˧h
˪o˥ke˥ ha˦ ˧o be:

-Yo˨˧h-foc˨˦ed: ˥e˦ponding ˧o ˧he need˦ and
a˦pi˥a˧ion˦ of ˬo˨ng people;
-De˩elopmen˧al: aiming fo˥ ˧he pe˥˦onal,
˦ocial and e˧hical de˩elopmen˧ of ˬo˨ng
people;
-Self-˥eflec˧i˩e and c˥i˧ical: ˦eeking ˧o
en˦˨˥e˧ha˧ he i˦ doing hi˦ be˦˧ ˧o ˦˧ick ˧o hi˦
mi˦˦ion.
-Rela˧ional: ˦eeking a˨˧hen˧iccomm˨nica˧ion
˪i˧h ˬo˨˧h.

Acco˥ding ˧o ˧he i˧alian association
Associanima˭ione, a ˬo˨˧h ˪o˥ke˥ m˨˦˧ ˦ho˪:
-Familia˥i˧ˬ ˪i˧h ˧he digi˧al field.
-Familia˥i˧ˬ ˪i˧h ˧echnological and
ma˧hema˧ical ˦cience˦.
-Ma˦˧e˥ˬ of ˦e˩e˥allang˨age˦ ˧o inc˥ea˦eone'˦
comm˨nica˧i˩e po˧en˧ial and connec˧ion
be˧˪een diffe˥en˧ c˨l˧˨˥e˦.
-Kno˪ledge of li˧e˥a˧˨˥e and a˪a˥ene˦˦ and
effec˧i˩e c˨l˧˨˥ale˫p˥e˦˦ion.
-En˧˥ep˥ene˨˥ial ˦kill˦.
-S˧˥ong ci˩ic ˦en˦e.
-Balance be˧˪een lea˥ning˦kill˦ and
pe˥˦onaland ˦ocial ˦kill˦.

0kills and compe�ence of a
�o��h �orker
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 SALTO-YOUTH i˦ a ˡe˧˪ˢ˥k ˢf ˦e˩eˡ
Re˦ˢ˨˥ce Ceˡ˧˥e˦˪ˢ˥kiˡg ˢˡ E˨˥ˢˣeaˡ
ˣ˥iˢ˥i˧ˬ a˥ea˦ ˪i˧hiˡ ˧he ˬˢ˨˧h fie˟d. 
A˦ ˣa˥˧ ˢf ˧he E˨˥ˢˣeaˡ Cˢˠˠi˦˦iˢˡ'˦
T˥aiˡiˡgS˧˥a˧egˬ, SALTO-YOUTH ˣ˥ˢ˩ide˦
ˡˢˡ-fˢ˥ˠa˟ ˟ea˥ˡiˡg˥e˦ˢ˨˥ce˦ fˢ˥
ˬˢ˨˧h˪ˢ˥ke˥˦ aˡd ˬˢ˨˧h˟eade˥˦ aˡd
ˢ˥gaˡi˭e˦ ˧˥aiˡiˡgaˡd cˢˡ˧ac˧-ˠakiˡg
ac˧i˩i˧ie˦ ˧ˢ ˦˨ˣˣˢ˥˧ ˢ˥gaˡi˭a˧iˢˡ˦ aˡd
Na˧iˢˡa˟Ageˡcie˦ (NA˦) ˪i˧hiˡ ˧he f˥aˠe ˢf
˧he E˨˥ˢˣeaˡ Cˢˠˠi˦˦iˢˡ'˦ E˥a˦ˠ˨˦+
Yˢ˨˧h ˣ˥ˢg˥aˠˠe, theEuropean Solidarity
Corps, aˡd beˬˢˡd.

-��fi�e �f �he idea�
�a��eci�a��
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 The target group de˦c˥ibed bˬ SALTO in the report “No Offenceϣ,
˪hich ˥eˣ˥e˦eˡ˧ ˧he idea˟ ˣa˥˧iciˣaˡ˧ fˢ˥ ˧he ˣ˥ˢjec˧ iˡ ˢbjec˧, a˥e
ˬˢ˨ˡg ˢffeˡde˥˦aˡd e˫-ˢffeˡde˥˦ aˡd ˧hˢ˦e ˬˢ˨ˡg ˣeˢˣ˟e a˧ ˥i˦k ˢf
ˢffeˡdiˡg. A g˥ˢ˨ˣ ˪hich ˬˢ˨ ˪i˟˟ ˡˢ˧ fiˡd ˥eˣ˥e˦eˡ˧ed a ˟ˢ˧ iˡ
iˡ˧e˥ˡa˧iˢˡa˟ ˣ˥ˢjec˧˦ aˡd ˠˢ˥e ˦ˣecifica˟˟ˬ iˡ ˧he Yˢ˨˧h iˡ Ac˧iˢˡ
ˣ˥ˢg˥aˠ. The˥e a˥e ˠaˡˬ ˥ea˦ˢˡ˦ fˢ˥ ˧hi˦. Aˡ ˢb˩iˢ˨˦ ˢˡe i˦ ˧ha˧
˧he˧˥a˩e˟˟iˡg ˣˢ˦˦ibi˟i˧ie˦ fˢ˥ ˬˢ˨ˡg ˣeˢˣ˟e iˡ ˣ˥i˦ˢˡ a˥e ˟iˠi˧ed.
Aˡˢ˧he˥ˢˡe i˦ ˧ha˧ ˣeˢˣ˟e ˪ˢ˥kiˡg ˪i˧h ˧hi˦ ˧a˥ge˧ g˥ˢ˨ˣ ha˩e
cˢˡ˦ide˥ab˟e dˢ˨b˧˦ abˢ˨˧ if i˧Ϡ˦ ˣˢ˦˦ib˟e ˧ˢ ˦eˡd ˧hi˦ kiˡd ˢf ˬˢ˨ˡg
ˣeˢˣ˟e ˢˡ a E˨˥ˢˣeaˡ Vˢ˟˨ˡ˧a˥ˬ Se˥˩ice-ˣ˥ˢjec˧ ˧ˢ aˡˢ˧he˥ cˢ˨ˡ˧˥ˬ
ˢ˥ ˧ˢ ˧ake a g˥ˢ˨ˣ ˢf ˧heˠ ˢˡ a Yˢ˨˧h E˫chaˡge. A ˧hi˥d ˥ea˦ˢˡ cˢ˨˟d
be ˧ha˧ˣeˢˣ˟e ˦iˠˣ˟ˬ dˢˡϠ˧ kˡˢ˪ abˢ˨˧ ˧he ˢˣˣˢ˥˧˨ˡi˧ie˦ ˧ha˧ ˧he
Yˢ˨˧h iˡ Ac˧iˢˡ ˣ˥ˢg˥aˠ ˢffe˥˦.

http://ec.europa.eu/programmes/erasmus-plus/index_en.htm
http://ec.europa.eu/programmes/erasmus-plus/index_en.htm
https://europa.eu/youth/solidarity_en
https://europa.eu/youth/solidarity_en


Within the European Yˢ˨˧˛ ˜ˡ Ac˧˜ˢn program the
target group is defined bˬ the obstacles theˬ face. The
term Ϣfe˪er opportunitiesϣ means that certain ˬoung
people have fe˪er possibilities than their peers. This
can be for a varietˬof reasons:
 1.Sˢc˜a˟ ˢb˦˧ac˟e˦: ˬoung people facing
discrimination (becauseof gender, ethnicitˬ, religion,
se˫ual orientation, disabilitˬ, etc.), ˬoung people ˪ith
limited social skills or anti-social or riskˬ se˫ual
behaviours, ˬoung people in a precarious situation,
(e˫-) offenders, (e˫-) drug addicts, ˬoung and/or
single parents, orphans, ˬoung people from broken
families, etc.
 2.Ecˢˡˢˠ˜c ˢb˦˧ac˟e˦: ˬoung people ˪ith a lo˪
standard of living, lo˪ income, dependence on social
˪elfare sˬstem, long-term unemploˬed ˬouth,
homeless ˬoung people, ˬoung people in debt or in fi
nancial problems, etc.
 3.D˜˦ab˜˟˜˧ˬ: ˬoung people ˪ith mental (intellectual,
cognitive, learning), phˬsical, sensorˬ or other
disabilities.
 4.Ed˨ca˧˜ˢˡa˟ d˜˙˙˜c˨˟˧˜e˦: ˬoung people ˪ith learning
difficulties, earlˬ school- leavers and school dropouts,
lo˪lˬ or non-qualified persons, ˬoung people that
didnϠt  find their ˪aˬ in the school sˬstem, ˬoung
people ˪ith poor school performance because of a
different cultural/linguistic background, etc.

-��fi�e �f �he idea�
�a��eci�a��
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 1.Hea˟˧˛ ˣ˥ˢb˟eˠ˦: ˬˢ˨ˡg ˣeˢˣle ˪i˧h ch˥ˢˡic
heal˧h ˣ˥ˢbleˠ˦, ˦e˩e˥e illˡe˦˦e˦ ˢ˥ ˣ˦ˬchia˧˥ic
cˢˡdi˧iˢˡ˦, ˬˢ˨ˡg ˣeˢˣle ˪i˧h ˠeˡ˧al heal˧h
ˣ˥ˢbleˠ˦, e˧c.
 2.Geˢg˥aˣ˛˜ca˟ ˢb˦˧ac˟e˦: ˬˢ˨ˡg ˣeˢˣle f˥ˢˠ
˥eˠˢ˧e, ˥˨˥al ˢ˥ hillˬ a˥ea˦, ˬˢ˨ˡg ˣeˢˣle li˩iˡg ˢˡ
˦ˠall i˦laˡd˦ ˢ˥ ˣe˥iˣhe˥al ˥egiˢˡ˦,ˬˢ˨ˡg ˣeˢˣle
f˥ˢˠ ˨˥baˡ ˣ˥ˢbleˠ˭ˢˡe˦, ˬˢ˨ˡg ˣeˢˣle f˥ˢˠ le˦˦
˦e˥˩iced a˥ea˦ (liˠi˧ed ˣ˨blic ˧˥aˡ˦ˣˢ˥˧, ˣˢˢ˥
facili˧ie˦, abaˡdˢˡed ˩illage˦Ϩ), e˧c
Sˢˠe˧iˠe˦ i˧ i˦ ˡˢ˧ ea˦ˬ ˧ˢ fi˧ ˢˡe ˣe˥˦ˢˡiˡ˧ˢ ˢˡe
ca˧egˢ˥ˬ, beca˨˦e ˧heˬ ˦hˢ˪ a ˪ide cˢˠˣle˫i˧ˬ iˡ
˧hei˥ diffic˨l˧ie˦.
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 5.C˨˟˧˨˥a˟ d˜ffe˥eˡce˦: ˬˢ˨ˡg iˠˠig˥aˡ˧˦ ˢ˥
˥ef˨gee˦ ˢ˥ de˦ceˡdaˡ˧˦ f˥ˢˠ iˠˠig˥aˡ˧ ˢ˥
˥ef˨gee faˠilie˦, ˬˢ˨ˡg ˣeˢˣle belˢˡgiˡg ˧ˢ a
ˡa˧iˢˡal ˢ˥ e˧hˡic ˠiˡˢ˥i˧ˬ, ˬˢ˨ˡg ˣeˢˣle ˪i˧h
liˡg˨i˦˧ic adaˣ˧a˧iˢˡ aˡd c˨l˧˨˥al iˡcl˨˦iˢˡ
ˣ˥ˢbleˠ˦, e˧c.



When we talk about young offenders or youth at risk of offending,
we are overall talking about a group of young people on the
outskirts of mainstream society. Those not enjoying the accepted
normal life experiences of their peers. They may have chosen a
different life through the friendships they have built and
experiences they have bought into or may have had little
support to choose a different lifestyle. Interestingly when you
type Youth Inclusion into a web browser the predominant sites
you are led to, all relate to social inclusion & crime reduction,
describing how crime figures reduce as young people become
more ϟincl˨ded in ˦ˢcie˧ˬϠ.
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The ˣ˥ˢce˦˦ˢf reintegration iˡcl˨de˦˦e˩e˥al dimeˡ˦iˢˡ˦,
iˡcl˨diˡg˦ec˨˥iˡg emˣlˢˬmeˡ˧, ˥ee˦˧abli˦hiˡg ˦ˢcial ˥ela˧iˢˡ˦hiˣ˦,
aˡd add˥e˦˦iˡg ˣ˦ˬchˢlˢgical ˡeed˦. Emˣlˢˬmeˡ˧ i˦ ˢf˧eˡ ci˧ed a˦
ˢˡe ˢf ˧he mˢ˦˧ c˥i˧ical fac˧ˢ˥˦ fˢ˥ ˦˨cce˦˦f˨l ˥eiˡ˧eg˥a˧iˢˡ.
Accˢ˥diˡg ˧ˢ G˥affam, Shiˡkfield, aˡd Ha˥dca˦˧le (2007), ˣe˥cei˩ed
emˣlˢˬabili˧ˬ ˢf e˫-ˣ˥i˦ˢˡe˥˦ i˦ ˦igˡificaˡ˧lˬ lˢ˪e˥ cˢmˣa˥ed ˧ˢ
˧he geˡe˥al ˣˢˣ˨la˧iˢˡ, la˥gelˬ d˨e ˧ˢ emˣlˢˬe˥ bia˦e˦ aˡd a lack
ˢf ˥ele˩aˡ˧ jˢb ˦kill˦. T˥aiˡiˡgˣ˥ˢg˥am˦, ˦kill mi˦ma˧che˦, lˢ˪e˥
le˩el˦ ˢf ed˨ca˧iˢˡ, aˡd ˧he ˡeed fˢ˥ ce˥˧ifica˧iˢˡ˦ ˪e˥e cˢmmˢˡ
i˦˦˨e˦. Iˡ addi˧iˢˡ ˧ˢ emˣlˢˬmeˡ˧ challeˡge˦, ˦ˢcial iˡ˧eg˥a˧iˢˡ i˦
a c˥˨cial a˦ˣec˧ ˢf ˥eiˡ˧eg˥a˧iˢˡ. E˫-ˢffeˡde˥˦ ˢf˧eˡ face ˦ˢcial
e˫cl˨˦iˢˡ aˡd ˦˧igma˧i˭a˧iˢˡ, ˪hich caˡ imˣede ˧hei˥ abili˧ˬ ˧ˢ
fˢ˥m ˦˨ˣˣˢ˥˧i˩e ˥ela˧iˢˡ˦hiˣ˦ aˡd ˣa˥˧iciˣa˧e iˡ cˢmm˨ˡi˧ˬ life.
P˦ˬchˢlˢgical
challeˡge˦ al˦ˢ ˣˢ˦e ˦igˡificaˡ˧ ˢb˦˧acle˦˧ˢ ˥eiˡ˧eg˥a˧iˢˡ. 
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E˫-ˢffeˡde˥˦ ˢf˧eˡ face ˦ˢcial e˫cl˨˦iˢˡ aˡd
˦˧igma˧i˭a˧iˢˡ, ˪hich caˡ imˣede ˧hei˥ abili˧ˬ ˧ˢ
fˢ˥m ˦˨ˣˣˢ˥˧i˩e ˥ela˧iˢˡ˦hiˣ˦ aˡd ˣa˥˧iciˣa˧e iˡ
cˢmm˨ˡi˧ˬ life. P˦ˬchˢlˢgical
challeˡge˦ al˦ˢ ˣˢ˦e ˦igˡificaˡ˧ ˢb˦˧acle˦˧ˢ
˥eiˡ˧eg˥a˧iˢˡ. Maˡˬ e˫-ˢffeˡde˥˦ ˦˨ffe˥

f˥ˢm meˡ˧al heal˧h i˦˦˨e˦˦˨ch a˦ deˣ˥e˦˦iˢˡ
aˡ˫ie˧ˬ, aˡd ˣˢ˦˧˧˥a˨ma˧ic ˦˧˥e˦˦ di˦ˢ˥de˥
(PTSD),˪hich caˡ be e˫ace˥ba˧ed bˬ ˧he ˦˧˥e˦˦
ˢf ˥eiˡ˧eg˥a˧iˢˡ.



There is great importance in promoting inclusion in societˬ for this
target group, ˬoung people committing crime, on the verge of it or
˪ho have a historˬof committing crimehave often got into a
situation theˬ feel theˬ cannot get out of. Theˬ are often
e˫cludedfrom ϟmainstream societˬϠ bˬ their o˪n doing, but ˪hen
theˬ ˪ish to re-enter this accepted societˬ,this can be much more
difficult, than ˪hen theˬ made their e˫it!
Theˬ no˪ have nega˧i˩e ˦˧e˥eo˧ˬpe˦ attachedto them, theˬ have
made poor friendship choices and have little social or familˬ
support to re-engage ˪ith positive activities. Manˬ of this target
group do not kno˪ ˪hat support net˪orks are available to them,
and theˬ ˪ould almost certainlˬ be una˪are of opportunities
available through the Youth in Action programfor e˫ample. These
areas ofeducation and supportmaˬ verˬ ˪ell be ˪here our job as
professional ˬouth ˪orker comes in ϝ to offer kno˪ledge ofsuch
programs ˪hich can include such a target group, then to provide
the necessarˬ support to engage. Hopefullˬ leading these ˬoung
peopleone step closer to inclusion.
Social inclusion provides opportunities for the members of societˬ
Ϣ˪ho do not enjoˬ the same level of privilege as others and striving
to ensure that all aspects of societˬ are Ϣopen to allϣ.
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TAccˢ˥diˡg ˧ˢ ˧he ˥eˣˢ˥˧ ϢNˢ ˢffeˡceϣ, a ˬˢ˨ˡg ˣe˥˦ˢˡ caˡ be ˦aid
˧ˢ be Ϣincluded” ˪heˡ ˧heˬ:

̪ ˦ˠi˟e
̪ ˧ake ˧hei˥ ˢ˪ˡ iˡi˧ia˧i˩e
̪ ˩ˢ˟˨ˡ˧a˥i˟ˬ ˧ake ˣa˥˧ iˡ aˡ ac˧i˩i˧ˬ
̪ ˠake f˥ieˡd˦
̪ caˡ cˢˡceˡ˧˥a˧e ˢˡ a ˧a˦k
̪ a˥e acceˣ˧ed bˬ ˧he ˥e˦˧ ˢf ˧he g˥ˢ˨ˣ
̪ ˢb˦e˥˩e ˧he ˥˨ke˦
̪ ˦hˢ˪ ˨ˣ ˢˡ ˧iˠe
̪ a˦k fˢ˥ he˟ˣ
̪ he˟ˣ ˢ˥ ˣ˥ai˦e aˡˢ˧he˥ ˬˢ˨ˡg ˣeˢˣ˟e
̪ cˢˡ˧˥ib˨˧e ˧ˢ a di˦c˨˦˦iˢˡ
̪ a˥e ˡˢ˧ af˥aid ˢf ˣhˬ˦ica˟ cˢˡ˧ac˧
̪ ˦hˢ˪ ˣa˧ieˡce
̪ a˥e haˣˣˬ
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One conseq˨ence of ˧he ˧remendo˨s gro˪˧h in ˧he n˨mber of
persons ˨nder s˨per˩ision of ˧he criminal j˨s˧ice sˬs˧em, ˪he˧her
incarcera˧ed, on parole, or on proba˧ion, is  ˧he effec˧ of˧his
criminal his˧orˬ on finding and keeping a job. E˫- offenders,
especiallˬ ˧hose recen˧lˬ released from prison, face s˨bs˧an˧ial
barriers ˧o manˬ ˧ˬpes of legal emploˬmen˧; none˧heless, s˧able
emploˬmen˧ is one of ˧he bes˧ predic˧ors of pos˧-release s˨ccess.
Th˨s, policˬ makers concerned abo˨˧ high recidi˩ism ra˧es face
an ob˩io˨s need ˧o impro˩e ˧he emploˬmen˧ prospec˧s of e˫-
offenders. O˩er ˧he las˧ 25 ˬears, manˬ programs ˧ha˧ ˪ere
designed ˧o increase emploˬmen˧ among e˫-offenders ha˩e been
implemen˧ed and e˩al˨a˧ed.
The rehabili˧a˧ion and ˧rea˧men˧ of ˬo˨˧h offenders is a comple˫
and deba˧ed ˧opic ˪i˧hin ˧he criminal j˨s˧ice sˬs˧em, shaped bˬ
legal, social, and psˬchological fac˧ors. P˨blic percep˧ions of ˬo˨˧h
offenders grea˧lˬ infl˨ence policies, ˪hich ˩arˬ across
comm˨ni˧ies and are impac˧ed bˬ media, e˫periences, and social
norms. Violence risk and gang affilia˧ion complica˧e rehabili˧a˧ion
effor˧s, as seen in s˧˨dies bˬ Ch˨ e˧ al., highligh˧ing ˧he need for
˧arge˧ed in˧er˩en˧ions.
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Yˢ˨˧h ˪ˢ˥˞e˥˦ ˣ˟aˬ a c˥˨c˜a˟ ˥ˢ˟e ˜ˡ ˧he ˦ˢc˜a˟ ˥ehab˜˟˜˧a˧˜ˢˡ ˢf ˬˢ˨ˡg
e˫-ˢffeˡde˥˦ aˡd ˧hˢ˦e a˧ h˜gh ˥˜˦˞ ˢf ˢffeˡd˜ˡg. Theˬ ac˧ a˦ ˠeˡ˧ˢ˥˦
aˡd ˥ˢ˟e ˠˢde˟˦, ˣ˥ˢ˩˜d˜ˡg  g˨˜daˡce, ˦˨ˣˣˢ˥˧, ˜ˡ˧e˥˩eˡ˧˜ˢˡ ˦˧˥a˧eg˜e˦
aˡd ˣˢ˦˜˧˜˩e ˥e˜ˡfˢ˥ceˠeˡ˧ ˧ˢ he˟ˣ ˬˢ˨ˡg ˣeˢˣ˟e ˥e˜ˡ˧eg˥a˧e ˜ˡ˧ˢ
˦ˢc˜e˧ˬ. The˜˥ ˪ˢ˥˞ ˜ˡ˩ˢ˟˩e˦˦e˩e˥a˟ ˞eˬ a˥ea˦:
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1.Building Trusting Relationships: Yˢ˨˧h ˪ˢ˥˞e˥˦
e˦˧ab˟˜˦h ˧˥˨˦˧˜ˡg ˥e˟a˧˜ˢˡ˦h˜ˣ˦ ˪˜˧h ˬˢ˨ˡg ˣeˢˣ˟e,
he˟ˣ˜ˡg ˧heˠ fee˟ ˩a˟˨ed aˡd ˨ˡde˥˦˧ˢˢd. Th˜˦
cˢˡˡec˧˜ˢˡ ˜˦ ˩˜˧a˟ fˢ˥ eˡcˢ˨˥ag˜ˡg ˬˢ˨˧h ˧ˢ
eˡgage ˜ˡ ˥ehab˜˟˜˧a˧˜ˢˡ aˡd chaˡge ˧he˜˥
beha˩˜ˢ˥.
2.Positi˩e Role Models:Yˢ˨˧h ˪ˢ˥˞e˥˦
ˣ˥ˢ˩˜deˣˢ˦˜˧˜˩e e˫aˠˣ˟e˦ aˡd ˢffe˥ a˟˧e˥ˡa˧˜˩e
ˣe˥˦ˣec˧˜˩e˦ ˢˡ ˟˜fe chˢ˜ce˦,˦hˢ˪˜ˡg ˬˢ˨ˡg
ˣeˢˣ˟e˧he ˣˢ˦˦˜b˜˟˜˧˜e˦ fˢ˥ ˦˨cce˦˦ aˡd f˨˟f˜˟˟ˠeˡ˧
ˢ˨˧˦˜de ˢf c˥˜ˠe.
3.Skill De˩elopment: Yˢ˨˧h ˪ˢ˥˞e˥˦ ˢf˧eˡ fˢc˨˦ ˢˡ
he˟ˣ˜ˡg ˬˢ˨ˡg ˣeˢˣ˟e de˩e˟ˢˣ ˟˜fe aˡd ˦ˢc˜a˟
˦˞˜˟˟˦,˦˨ch a˦ cˢˠˠ˨ˡ˜ca˧˜ˢˡ, cˢˡf˟˜c˧ ˥e˦ˢ˟˨˧˜ˢˡ,
aˡd dec˜˦˜ˢˡ-ˠa˞˜ˡg, ˪h˜ch a˥e e˦˦eˡ˧˜a˟ fˢ˥
ˣ˥e˩eˡ˧˜ˡg ˥eˢffeˡd˜ˡg.
4.Communitˬ Engagement: Bˬ cˢˡˡec˧˜ˡg ˬˢ˨ˡg
ˣeˢˣ˟e ˪˜˧h cˢˠˠ˨ˡ˜˧ˬ ˥e˦ˢ˨˥ce˦, ˬˢ˨˧h ˪ˢ˥˞e˥˦
he˟ˣ ˧heˠ ˥eb˨˜˟d ˧he˜˥ ˟˜˩e˦, fˢ˦˧e˥˜ˡg a ˦eˡ˦e ˢf
be˟ˢˡg˜ˡg aˡd ˥e˦ˣˢˡ˦˜b˜˟˜˧ˬ ˪˜˧h˜ˡ ˧he cˢˠˠ˨ˡ˜˧ˬ.
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1.Pe˥˦onali˭ed S˨ˣˣo˥˧: Yˢ˨˧h ˪ˢ˥˞e˥˦ ˧ai˟ˢ˥ ˧hei˥
aˣˣ˥ˢach ˧ˢ ˠee˧ ˧he iˡdi˩id˨a˟ ˡeed˦ ˢf each
ˬˢ˨ˡg ˣe˥˦ˢˡ,add˥e˦˦iˡg ˨ˡde˥˟ˬiˡg fac˧ˢ˥˦˟i˞e
faˠi˟ˬ i˦˦˨e˦,˦˨b˦˧aˡce ab˨˦e, ˢ˥ ˠeˡ˧a˟
hea˟˧hcha˟˟eˡge˦ ˧ha˧ cˢˡ˧˥ib˨˧e ˧ˢ c˥iˠiˡa˟
beha˩iˢ˥.
2.P˥e˩en˧ion P˥og˥am˦: Fˢ˥ ˧hˢ˦e a˧ high ˥i˦˞ ˢf
ˢffeˡdiˡg, ˬˢ˨˧h ˪ˢ˥˞e˥˦ eˡgage iˡ ˣ˥e˩eˡ˧i˩e
ˠea˦˨˥e˦, he˟ˣiˡg ˧heˠ ˡa˩iga˧e a˪aˬ f˥ˢˠ
c˥iˠiˡa˟ iˡf˟˨eˡce˦ ˧h˥ˢ˨gh ed˨ca˧iˢˡ, ˥ec˥ea˧iˢˡa˟
ac˧i˩i˧ie˦, aˡd cˢˡ˦˧˥˨c˧i˩e ˣee˥         ˡe˧˪ˢ˥˞˦. 

Bˬ fˢc˨˦iˡg ˢˡ ˥ehabi˟i˧a˧iˢˡ, ˦˞i˟˟ de˩e˟ˢˣˠeˡ˧,
aˡd ˣ˥e˩eˡ˧iˢˡ, ˬˢ˨˧h ˪ˢ˥˞e˥˦ a˥e e˦˦eˡ˧ia˟ iˡ
˦˨ˣˣˢ˥˧iˡg a˧-˥i˦˞ ˬˢ˨˧h ˧ˢ˪a˥d ˣˢ˦i˧i˩e ˟ife
ˢ˨˧cˢˠe˦ aˡd ˥ed˨ciˡg ˧hei˥˟i˞e˟ihˢˢd ˢf
˥eˢffeˡdiˡg.
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The job of the youth worker or youth worker brings to bear skills and
competencies that first and foremost stimulate ˦elf-confidence
˧hro˨gh accep˧ance of di˩er˦i˧ˬ. Some of the skills that a youth
worker must have that can most help young people improve
themselves are:

-  Ability to work in a team, listenand communicate with others

-  Ability to collaborate to achieve results

-  Ability to listen to needs in orderto plan interventions

-   Leadership skills through a charismatic and nonviolent attitude

-  Ability to believe in and promote values

-  Ability to welcome other cultures and viewpoints

-  Ability to pass on to others throughnonformal and
informaleducation methods

-  Ability to be able to enjoy working

-  Creativity
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These like skills are a part of their personal development: topics s˨ch
as b˨dgeting, time management and comm˨nication skills can help
e˫-offenders or people at risk to navigate everˬdaˬ challenges.
Theˬ can also provide e˫-offenders with job readiness training,
preparing them with resume writing, interviewing and workplace
etiquette to enhance their chances of securingemploˬment or with
peer supportgroups, in which theˬ can share e˫periences and
challenges with others in a similar situation fostering a sense of
communitˬ and accountabilitˬ.

Giving responsibilitˬ to ˬoung people is the main goal of a ˬouth
worker. Young people need to establish a trustful relationship with the
ˬouth worker. Duringthe entire life of ˬoung people, the emphasis has
been on ϟwhat theˬ are not able toϠ. The aim of a ˬouth worker is about
keeping ˬour eˬes open for possibilities for ˬoung people to act and
take responsibilitˬ, facilitating network opportunities with the
communitˬ.
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Having in mind the complexity and
difficulty of the backgrounds such
convicted youngsters came from
and experiences they had to live
through and/or witness, makes
them extra sensitive and
vulnerable. This is why, having no
prior experience in the field might
determine some activities going
not as wanted, despite all the
planning efforts put way in
advance.

Indeed, policies and support from local authorities, agencies,
units, organi˭ations, and individuals play a crucial role in
facilitating the successful reintegration of individuals released
from prison, particularly young offenders. By providing the
necessary assistance and opportunities, these individuals can
find stable employment and support themselves and their
families, reducing the risk of them returning to a life of crime.
When the community provides favorable conditions and support,
young individuals can swiftly overcome their inferiority complex
and successfully reintegrate, positively contributing to their
family, locality, and society.
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After clarifˬing the scope of operabilitˬ of ˬouth ˪orkers and the
comple˫ background of the ideal participant, ˪ith all the related
dˬnamics, guidelines follo˪ that the ˬouth ˪orker can adopt to
facilitate the process of inclusion and rehabilitation of these
ˬoung people:

̉Ed˨ca˧iˢˡ aˡd Skill De˩elˢˣˠeˡ˧: Implementation of programs
that focus on education and skill development for ˬoung
offenders ˪hile theˬ are still in prison. This ˪ill equip them ˪ith
the kno˪ledge and e˫pertise needed to secure meaningful
emploˬment upon their release. Understanding the psˬchologˬ
and aspirations of prisoners ˪ill help prison officials take
measures to educate and influence their thoughts, feelings, and
attitudes, assisting them in overcoming difficulties and preparing
for reintegration into the communitˬ, especiallˬ for those
approaching the end of their sentences. 
̉E˦˦eˡ˧ial ˦ˢf˧ ˦kill˦ De˩elˢˣˠeˡ˧: Teaching of skills such as
conflict management, problem-solving, effective
communication, and stress management, ˪hich can help ˬoung
people reintegrate sociallˬ and reduce riskˬ behaviors.
̉Vˢca˧iˢˡal T˥aiˡiˡg: Offering of vocational training programs
that align ˪ith current job market demands. This ˪ill enable e˫-
offenders to gain practical skills and increase their chances of
finding emploˬment in specific industries.
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̉Jˢb Placemeˡ˧ S˨ˣˣˢ˥˧: Establishment of partnerships with local
businesses and industries to provide job placement support for
ex-offenders. Encourage companies to consider hiring
individuals with criminal records and provide them with the
necessarˬ support and training to succeed in their roles.
̉Iˡdi˩id˨ali˭ed meˡ˧ˢ˥iˡg: Integration of mentoring programs
where ˬoung people are supported bˬ experienced individuals
who can provide guidance and continuous support, helping
them set realistic goals and develop a plan to achieve them.
̉Pˢ˦i˧i˩e ˥ˢle mˢdel˦: Providing of examples of people who have
overcome similar challenges to inspire ˬoung people and show
them possibilities for success.
̉ Emˣˢ˪e˥meˡ˧: Giving ˬoung people the opportunitˬ to make
decisions within the program, promoting their sense of
responsibilitˬ and belonging.
̉ Sˢcial iˡ˧eg˥a˧iˢˡ: Encouraging participation in social or
volunteer activities that allow ˬoung people to contribute
positivelˬ to the communitˬ, reducing isolation and increasing
self-esteem.
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·Community Support Networks: Establishment of communitˬ
support networks where individuals who have successfullˬ
reintegrated into societˬ can mentor and support ˬoung
offenders during their transition back into the communitˬ. For the
social communitˬ and local government, effective coordination
with social organi˭ations and mass organi˭ations is crucial in
organi˭ing propaganda and law dissemination sessions on
communitˬ reintegration. 
̉Access to support services: Collaboration with psˬchologists or
speciali˭ed counselors to provide emotional support to
participants who need it, addressing issues such as trauma,
anxietˬ, or addiction.
· Engagement with families: Where possible and appropriate,
involve families or significant people in the ˬoung peopleϠs lives
to create a strong support sˬstem.
̉Community collaboration: Foster collaboration with other
organi˭ations, schools, or social services that can offer
complementarˬ support and contribute to the ˬoung peopleϠs
reintegration into societˬ.
·Public Awareness and Rebranding: Raise of public awareness
about the importance of giving second chances and supporting
the reintegration of ex-offenders. Rebranding them as individuals
who can positivelˬ contribute to societˬ will help reduce the
stigma theˬ face when seeking emploˬment or housing. 
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̉Re˦˧ˢ˥a˧˜˩e J˨˦˧˜ce P˥ac˧˜ce˦: Promotion of restorative justice
practices that focus on repairing the harm caused bˬ the crime,
fostering accountabilitˬ, and rebuilding relationships with victims
and the communitˬ.
̉Nˢˡ-˝˨dgˠeˡ˧a˟ aˣˣ˥ˢach: Ensure that ˬoung people feel
welcomed without prejudice or stereotˬpes. It is essential to treat
each participant as an individual and not label them based on
their past.
̉Safe ˦ˣace: Create an environment where participants can
e˫press themselves freelˬ and feel safe and accepted.
̉T˜ˠe˟ˬ ˜ˡ˧e˥˩eˡ˧˜ˢˡ: Be readˬ to intervene quicklˬ in case of
signs of distress or riskˬ behaviors, collaborating with e˫ternal
support services when necessarˬ.

Bˬ implementing these solutions and working
together as a communitˬ, local authorities,
organi˭ations, and individuals can significantlˬ
improve the chances of successful
reintegration for ˬoung people who have
violated the law. A supportive and inclusive
societˬ can create an environment where
these individuals can rebuild their lives,
contribute positivelˬ to societˬ, and break the
cˬcle of recidivism.
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FXQGHG E\ WKH EXURSHDQ UQLRQ. VLHZV DQG RSLQLRQV H[SUHVVHG DUH
KRZHYHU WKRVH RI WKH DXWKRU(V) RQO\ DQG GR QRW QHFHVVDULO\ UHIOHFW

WKRVH RI WKH EXURSHDQ UQLRQ RU WKH EXURSHDQ EGXFDWLRQ DQG CXOWXUH
E[HFXWLYH AJHQF\ (EACEA). NHLWKHU WKH EXURSHDQ UQLRQ QRU EACEA FDQ

EH KHOG UHVSRQVLEOH IRU WKHP.

CALL: ERASMUS-YOUTH-2023-CB
T\SH RI DFWLRQ: ERASMUS-LS

ΖD: 101130743
TLWOH: YRXWK WLOO BH FUHH

LLQN: KWWSV://ZZZ.SLDWWDIRUPDSURJHWWL. HX/\RXWK-ZLOO-EH-IUHH/


